CITY COLLEGE OF SAN FRANCISCO

TITLE III EXTERNAL EVALUATION 2005-2006
 Executive Summary

City College of San Francisco initiated its Title III Strengthening Institutions project in October of 2002.  The overall purpose of the project is to promote a student-centered learning environment that fosters student success, increases persistence, and facilitates retention.  To achieve this aim, City College has developed a two-tiered solution:  Activity One--enhanced enrollment systems, and Activity Two--the integration of developmental instruction with academic support.  Enrollment development focuses on automated assessment, follow-up, and intervention strategies to increase student success and persistence, while academic development focuses on strategies relative to the expansion and integration of academic support systems and preparatory curricula.  Having completed the fourth year of implementation, City College’s five-year project will continue through September of 2007.  As a result of this initiative, Activity One will result in student enrollment increases by 20 percent with commensurate increases in course completion rates and semester-to-semester persistence.  Activity Two will result in a 50 percent improvement in instructional effectiveness in developmental courses with the consequence of a 20 percent increase in student achievement and an 80 percent increase in underprepared student competitiveness in college level courses.

During the fourth year of the Title III project, the College contracted with Dr. Philip Sbaratta to serve as the evaluation consultant to the Title III program.  Prior to his campus visit of November 30 and December 1, 2006, Dr. Sbaratta reviewed the College’s application, its web site, and other relevant documents, outlining the evaluation criteria specified in the project for the first and second years of implementation.   While on campus for the evaluation, he conducted a series of structured interviews to ascertain the progress that has occurred within the activities under development, meeting with the Title III Coordinator, Activity One and Two Directors, members of the Steering Committee, members of the implementation teams, faculty and staff, and touring the Online Assessment Center, ESL Lab, and English Lab, and Math Lab.  Discussion focused on achievements to date, issues and concerns that have arisen during the fourth year of implementation, and plans for the future.  Throughout the evaluation, the faculty and staff described their involvement, their accomplishments, and their enthusiasm for the project.  The leadership of the project not only provided a comprehensive review of the project to date, but also demonstrated their efforts to establish a climate and context for change.  Upon conclusion of the review, Dr. Sbaratta shared his perceptions of project implementation with Chancellor Philip Day, the Title III Coordinator, Activity Directors, members of the Steering Committee, and faculty and staff.
The City College Title III program is directly related to the key institutional problem identified in the comprehensive development plan: An outmoded enrollment process, fragmented student support services, limited academic support, and insufficient professional development compromise academic quality and the institution’s efforts to foster student success.  In order to increase its self-sufficiency, the institution must re-engineer its student services policies, procedures, and processes while implementing an effective developmental education program with an integrated curriculum, interactive instruction, and intensive academic support systems. 

Assessment

Activity One, Increasing the Persistence and Retention of New Students by Developing Enrollment and Tracking Systems, is designed to increase enrollment as well as achievement and persistence through a redesign of processes, the enhancement of student services, and the incorporation of technology. Activity One has accomplished the multidimensional redesign of student and enrollment services through several workgroups, tasked with a particular aspect of the redesign:  Computerized Assessment, Educational Plan, Early Alert, Counseling Caseload, Career Assessment, and College Readiness.  Each of the workgroups is composed of a cross-section of faculty and staff bringing a variety of points of view that inform the development, planning, and implementation processes.  The overarching considerations for the fourth year were to establish the necessary structures for the “final stretch” of the grant, to institutionalize initiatives, and to ensure the collection of data to validate the impact of the Activity.  To that end, the Task Force laid out an operational plan with identified leaders and specified tasks:  Education Planning—Lindy McKnight; Computerized Assessment—Carl Jew and Kitty Moriwaki; Orientation and Counseling Conference—Chair of New Student Counseling; Early Alert—Carl Jew; and Academic/Progress Review—Carl Jew and Kathy Mitchell.

A number of accomplishments occurred during the fourth year—both in terms of expanding initiatives started in the first three years of the grant and moving forward on new initiatives.  A primary focus of the fourth year was academic progress review.  Building on the work completed in establishing an early alert system, a work group began developing the elements of a progress review protocol.  The group clarified the emphasis of progress review as another means to assist basic skills students succeed and to encourage basic skills students to make further progress through timely and effective interventions and referrals.  Central to the improved intake, assessment, and orientation procedures was the development of the electronic educational plan.  The first three years of the grant were spent designing, developing, and refining the application.  Counselors requested enhancements, which were designed and implemented.  What has emerged is a sophisticated instrument, which has great potential in providing students with a roadmap to success. In Year 4, 1,389 plans were created for 1,239 students—which is 10 times higher than the number of students served in Year 3. 

Over the four years of the grant, the building blocks for re-engineered student services to improve student success and achievement have been constructed.  This has required a large-scale team effort, pulling together to create the infrastructure, the processes, and the collaborations necessary to produce significant change.  There are still major tasks ahead—full automation of services, integration of initiatives, and finally documentation of impact.  This final year of the grant is an opportunity to ensure that good ideas also produce solid results.

Activity Two, Increasing Student Achievement through Developmental Program Reform, is designed to provide students with intensified instruction and academic support in developmental ESL, English, and Math by creating instructional labs, linking them to curricula, and integrating learning strategies throughout the instructional program for underprepared students.  The associated objectives call for the creation of instructional labs, review and purchase of software, and the integration of the labs into coursework.  

As in Activity One, a cross-functional Task Force was assembled to oversee the progress of Activity Two. The Activity Two Director worked closely with the various academic leaders and faculty involved in developmental education.  By Year 4, the ESL, English, and Math labs were established, each with its designated space and outfitted with new hardware and software.  All the labs saw an increase in usage and became more integrated into the curriculum of developmental courses. 
The infrastructure, blueprint, and content of the Teaching and Learning Website continued to be developed.   The site is divided into Teaching and Learning Strategies, which include such areas as classroom practice, assessment,  learning group collaborations, and critical thinking; Basic Skills, which links to City College resources;  Research, which includes links to searchable databases as well as germane full-text articles; CCSF Faculty Projects, which includes links to specific projects involving College faculty; and Professional Development, which contains links to professional organizations, academic and professional journals, conferences, and grants and awards.  In addition to the wealth of information, the website is simple to use and logically organized.  It provides a single point of entry for faculty and professional staff in terms of finding information, material, and research to improve teaching and learning.

Commendations and Recommendations

Now the College is approaching the finish line, as the grant period nears completion.  Certainly, the Title III leadership and participants can look back with a sense of pride and accomplishment in their achievements over the past four years. With most of the individual elements of Activity One and Two in place, City College has the opportunity and the challenge, in the final year of the grant, to create the infrastructure and processes that focus on sustainability, scalability, and effectiveness.  With this end in mind, it is recommended, in accordance with the implementation procedures stipulated in the proposal itself, that the Steering Committee work with the Activity Task Forces to develop a long-range strategic and tactical plan for basic skills that should examine the following considerations in its deliberations:

· To what extent are the elements of Activity 1 and 2 contributing to increased retention, persistence, and achievement? 

· How can impact be documented? In light of the two special studies underway, one examining the impact of assessment and the other on lab instruction, what will be the continuing role of the Office of Institutional research?

· What is the pedagogical bridge that connects Activity 1 and 2?

· What are the important points of intersection and collaboration between Activity 1 and 2?

· What educational philosophy guides the curricular design, teaching practice, and integration of instructional labs in Math, English, and ESL?  What collaborations should take place among these disciplines?

· How can the work of the various labs and other instructional support services be better coordinated?

· What are the tactical steps necessary to provide services to more students with greater efficiency? (e.g., assessment, early alert interventions, lab usage and integration)

· Should assessment and placement be mandatory? What is the impact of the expected changes in the minimum state requirements for graduation?
· Informal institutional assessments suggest that change requires faculty and staff buy-in.  What strategies are necessary to move current initiatives from a limited “coalition of the willing” to broad-based adoption and implementation?

· What incentives and rewards are necessary to maintain continuous improvement?

· What is the role of professional development, and who is responsible for developing a cogent plan?

· What are the steps necessary to transform the individual components of Activity 1 and 2, each of which has merit, into a comprehensive, cohesive basic skills program?

 
The Title III Steering Committee, Activity Task Forces, Work Groups, and participating faculty and staff have collectively laid down the tracks for an innovative and multifaceted reform of student services and developmental curricula.  The next junction in the journey is to map out the ways in which all elements of Activity One and Two can form a powerful, integrated student success system.  In effect, 2006-2007 is more than the final year of the grant with its own particular implementation strategies and measurable objectives.  The final year can also establish the legacy of the Title III grant at City College.
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