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INTRODUCTION

This report examines new students enrolled in credit coursesin Fall 1998 semester a City College of
San Francisco. It examines student successin Fall 1998 and re-enrollment in Spring 1999, firdt for all
new students and then for students categorized by their educationd origin (i.e. new credit sudents
making the trangition from noncredit CCSF courses versus other new students from outside the college),
the number of matriculation services received, and Sudents placement level. It seeksto answer the
following questions:

How many new credit sudents came from noncredit? In what programs and on what campuses
were these sudents enrolled? How long were they enrolled in noncredit classes and how much
delay was there between their last noncredit class and their first credit class?

How many matriculation services did new students receive?

How successful were new students in the Fall semester and how many of these students persisted to
the Spring 1999 semester? How successful and persstent were new students from noncredit
compared to other new students, and within the noncredit cohort, how successful and persstent
were sudents by their noncredit program of origin?

What impact did the receipt of matriculation services have on success and persistence?

For students who received mathematics and English placements, how did sudents do by their
combined placement level? Did students who received higher English and mathematics placements
do better than those students who recelved lower placements?

The report will present findings that address each of these questions. It will then look at the implication
of these findings for policy. Last it will address the question of what additiona research needs to be
done to darify and amplify these findings.
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Summary of Findingsand Implications

Bedow, findings are summarized and implications drawn. The findings are bulleted while the implications
areindented. Findings are organized from most to least important.

Receipt of matriculation services a the beginning of the Fall 1998 semester was strongly related to
Spring 1999 persistence but not to Fall 1998 success. Students who had received matriculation
services re-enrolled in the Spring more frequently than others who had not received services. Even
when the comparison of matriculated and non-matriculated students was limited to sudents who
enrolled in 9 or more units, students who had received matriculation services re-enrolled in Spring
classes more frequently. Differences in the percent of students re-enrolling was 30 percent or
higher.

The emphasis on matriculation services may need to be increased not because it islinked to
students’ initial success but because it feeds their long-term success through increased
persistence.

Success in the Fall semester and persistence to the Spring were also strongly related to each other.
Students who persisted to the Spring had enrolled in more unitsin the Fall and had more successin
those units than students who did not persst.

This suggests that CCSF needs to monitor students during their first semester and intervene if
they begin to experience academic difficulties.

Twenty-two percent of new credit sudentsin the Fall 1998 semester had come from noncredit.
Thisisasgnificant number of sudents.

Recruitment and advisement strategies need to be expanded to address these students and
help their trangtion to credit classes.

Students who had more hours of atendance in their prior noncredit semester did dightly better in
the percentage of units passed in the following Fal credit semester than students who had fewer
attendance hours.

By increasing students attendance hours in noncredit, it may be possble to increase their
success and persstence in credit.

New Students at City College, 1999
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Students from noncredit who had enrolled in multiple noncredit programs had more attendance
hours in noncredit than students who had been enralled in asingle program. This was especidly
true of ESL students who had been enrolled in multiple programs. Their noncredit attendance hours
were three times greater than ESL students who had been enrolled in only ESL noncredit classes.
Non-ESL students aso exhibited the same type of increased attendance hours in noncredit when
enrolled in multiple noncredit programs.

It may be possible to increase attendance hours in noncredit by encouraging multi-discipline
enrollment.

While noncredit students did well in the Fall semester in comparison to other new students, students
from some noncredit programs had difficulty. Trangtiona studies students, in particular, had
difficulty. They had GPA’s of 1.98 and percent of units passed of 44%.

The Transtional Studies program needs to be re-examined to determine what needsto be
done to increase the success of Trangtional Studies sudentsin credit classes.

ESL studentsdid well. They passed 69 percent of their credit units and had GPA’s of 2.69. This
may aso be areault of their relatively heavy enrollment in credit ESL classes once they had made
the trangition to credit. More than other students they tended to limit their credit enrollment to ESL
- the program from which they had come in noncrediit.

This suggests that other disciplines, in particular Trangtiond Studies, may benefit from a
gmilar program on the credit Sde in which noncredit students making the trangition from
noncredit can enroll.

Success and persstence were dso linked to placement level for English and mathemeatics placement
test takers. Students who placed higher took more units, were more successful in the Fall and were
more likdly to re-enroll in the Spring.

This suggests that noncredit students should be encouraged to reach some benchmark levels
of numeracy and literacy before attempting credit programs. This might lead to higher initid
placement and greater subsequent success.

Basc-kills placed students were both |ess successful than othersin the Fall and persisted to the
Spring with less frequency than more highly placed students. Their lack of persistence was not a
result of their low placement but of their lack of successin the Fall.

Better remediation leading to greater successin an initid semester might very well lead to
increased persistence.

New Students at City College, 1999
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FINDINGS
New Students

In Fall 1998, there were 29,243 students enrolled in credit classes at City College of San Francisco.

Of these students, 8,511 were firg-time students new to credit classes.  Of these new students, 6,153
of them were firg-time students whose first semester was the Fall 1998 semester. Another 520
students were new but had started in the Summer 1998 term. 1,838 students were new to credit
classes but had come from or were concurrently enrolled in noncredit. (588 were concurrently enrolled
in credit and noncredit classes and 1,250 were sequentiadly enrolled - that is, they were following aprior
term in noncredit with Fal credit enrollment.)

Graph 1
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The new student population can be categorized by age, gender and ethnicity. About 20 percent of new
students were in each of the following age groups. under 20, 20 to 24, 25to 29. Smdller percents
continued up to 50 years of age. There were 7 percent of new students over 50. Females comprised
56 percent of new students. For ethnicity, 33 percent were Asian, 33 percent were White, 14 percent
were Higpanic and 9 percent were African American.

New Students at City College, 1999
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New Students from Noncredit

Of the 8,511 new credit students, 1,838 (22 percent) came from noncredit. These 1,838 students can
be characterized by the noncredit program from which they came. Two specid categories were created
for those students who came from more than one noncredit program. ‘ESL Mixed' was crested for
students who had at least some classesin noncredit ESL, and ‘Other Mixed' for non-ESL students who
were in more than one noncredit program. Graph 2 presents the Fal enrollment numbers for students
from noncredit programs.

Graph 2

Number of StudentsEnrolled in Credit by Their Noncredit Program of Origin
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The noncredit ESL only and ESL Mixed categories were among the largest contributors to credit
enrollment. Indeed, the ESL only category was the largest: it contributed 422 sudentsto Fall credit
enrollment. Other large contributors were Business (404 students) and Trangitiond Studies (207
students).
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Graphs 3 through 6 present descriptive information about these noncredit students. Graph 3 presents,
by noncredit program, the number of semesters in noncredit and the semesters of delay in credit
enrollment (the semesters between the end of noncredit sudy and enrollment in credit). The number of
semedtersin noncredit averaged about two and ahdf. Semesters of delay averaged alittle over two.

Graph 3

Semestersin Noncredit and Semesters of Delay to Credit Enrollment by
Noncredit Program (Sequentially Enrolled Noncredit Students Only)
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Graph 4 presents mean attendance hours in noncredit. Students who were enrolled in more than one
program had the highest mean atendance hours. In fact, ESL students who were in more than one
program had nearly triple the attendance hours (203) of ESL only students (75).

Graph 4
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Graph 5 presents the number of campuses and number of courses these students attended in noncredit.
Most noncredit students were enrolled only at one campus and on average were enrolled in two
courses. ESL mixed students took over four courses in noncredit on average and were the most
frequently enrolled at more than one campus.

Graph 5

Number of Coursesand Number of Campusesin Noncredit
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Graph 6 presents the noncredit campus from which students came. There were 36 percent of students
from noncredit who had been enrolled at John Adams. Another 25 percent had been enrolled at the
Downtown campus. Other campuses had smaler percents.

Graph 6

Campus of Origin (Sequentially Enrolled Noncredit Students Only)
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Table 1 presents information on the credit academic areas in which noncredit sudents enrolled in the
Fdl 1998. For example, students from noncredit Business enrolled in 5.33 credit unitsin the Fall 1998
semester on average. 1.37 of these units were in the school of Business. An additional 1.05 units were
in the school of Mathematics and Science. Students from noncredit ESL enrolled in 7.26 units on
average. 4.18 of these units (62 percent) werein credit ESL. Students from other noncredit programs
such as Trangitional Studies took courses much more evenly spread across the whole range of credit
schools. Trangtionad Studies students also took equivaent numbers of unitsin credit to ESL students.

Tablel

Average Unit Load within Credit Schools by noncredit Academic Area

CREDIT SCHOOLS

NONCREDIT Business |Liberal|Social Health|ESL |Applied [Library|Student [Math & |[Total

PROGRAMS Arts |Sciences Science Services |Science |Load

Business 137] 0.89 056] 0.32] 0.88 0.17 0.03 0.06 1.05] 533
Consumer Arts 0. 1.45 0.1 052] 0.07 133 0 0.03 0.1 37
Child Development 0.46 0.85 24 059 025 0.33 0 0.03 058] 549
DSPS 048 2.01 1161 069] 032 014 001 016 188! 685
ESL Mixed 059 039 038l 0221 365 016 0 008 124! 671
ESL 042 053 045 028| 418 Q27 001 002 1.1 726
Health Care 013 013 013 105 0 0 0 0 0171 11.06
Health Sciences 035] 193 0.6|] 0.74] 0.07 0.23 0 0.05 0.75| 4.72
Older Adults o 192 0.16 0.7 0 0.35 0 0 0.32] 345
Other Mixed 267 111 0.72] 0.45| 054 0.38 0 0.03 1.17] 7.07
Other 036] 1.28 048] 0.61] 0.16 0.27 0 0.08 102| 4.26
Trade Skills 035 091 0.68] 0.25] 0.27 101 0 0.01 203| 551
Transitional Studies 0.87 1.8 15 0.68] 056 0.51 0 0.13 121] 7.26
All 081 102 0.73] 0.69] 165 0.3 0.01 0.06 113 6.4

New Students at City College, 1999
Office of Research and Planning 14 Noncredit Students



The Receipt of Matriculation Services
New credit sudents varied consderably in their receipt of matriculation services. About 50 percent of

new students received no services. Another 33 percent received dl three services (testing, orientation,
and counsdling). Theremainder (17 percent) received only one or two services (graph 7).

Graph 7
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Thereceipt of the testing service was examined in particular. 34 percent of students had received an
exemption from testing. Another 49 percent had been tested. However, 17 percent had neither been
tested nor exempted (graph 8).

Graph 8
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The receipt of matriculation services was broken down by educationd origin (graph 9). Students new
to CCSF in the Fall semester (versus students new in the summer or new from noncredit) were the least
likely to have recelved matriculation services. 56.3 percent of these studentsfit this category.

Graph 9
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Moreover, 20 percent of this‘New inthe Fal’ group had neither been tested nor exempted from testing
(Graph 10).

Graph 10
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Graph 11 presents, for each noncredit program, the percent of students who received no matriculation
sarvices. The receipt of matriculation services varied widdy by noncredit program of origin. At the low
end were studentsin ESL; only 10 percent of this group received no matriculation services. This
percent rises to 80 percent for Consumer Arts and Science and Older Adult students.

Graph 11

New Students from Noncredit Receiving No Matriculation Services by Their
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Placement

Graphs 12, 13 and 14 present student placement by educationd origin. In English, three generd
placements are possble. Thelowest leve placement isBasic Skills. This placement involves from one
to three semesters of remediation. At CCSF, 41 percent of students received a basic skills placement
(Graph 12). The next highest level of placement is CSU transfer. Courses at thislevel, when
successfully completed, can be transferred to the Cdifornia State University (CSU) system. 50 percent
of incoming students placed at thislevel. The highest level is UC transferable. These courses can be
transferred to the Univeraty of Cdifornia (UC) system. Eight percent of incoming students placed at
thisleve. It should be noted that placement varied by educationd origin. Students who had been
sequentidly enrolled in noncredit classes placed lower than other groups.

Graph 12

The English Placement of New Students by Their Educational Origin
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In mathematics, 51 percent of sudents received a basic skills placement (Graph 13). An additional
10.4 percent placed at a CSU level. 38.5 percent received an intermediate placement referred to as
degree gpplicable. That is, when these courses are passed, they may be applied toward graduation at
CCSF. Inthe Fal 1998 semedter, it was concurrently enrolled noncredit students who received the
lowest placement while students new in the summer placed the highest.
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In ESL, 25.5 percent of dl students recelved a basic skills placement (Graph 14). 61 percent received
the next higher placement (i.e. degree gpplicable). The highest level placement in ESL isthe AA levd.
AA dlandsfor Associate of Arts. These classes, when passed, satisfy the English language requirement
for an AA degree. 13.4 percent of incoming students placed at thislevel. When examined by
educationa origin, 36 percent or more of students from noncredit received a basc skills placement
versus fewer than 17 percent of students new in the summer or fal. Itisin ESL that placement
differences were the greatest between new students in generd and new students from noncredit.

Graph 14

The ESL Placement of New Studentsby Their Educational Origin
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The Success of Studentsin the Fall Semester

Graphs 15 through 20 and Tables 2, 3 and 4 present data on students' performance in credit courses.
Graph 15 presentstotal and enrolled units by students' educationa origin. Tota unitsis the number of
units students signed up for. Enrolled units is the number of units taken for agrade (i.e. not dropped).
Enrolled and dropped units add up to tota units. Students who were new in the summer enrolled in the
most unitsin the Fal. Students from noncredit enrolled in comparable numbers of unitsto other new
students. Graph 16 (next page) presents the GPA of students by their educationa origin. The GPA of
concurrently enrolled noncredit students was higher than other groups. The percentages of units passed,
withdrawn and dropped are presented in Graph 17. Passing percent is the percentage of students
enrolled unitsin which they get grades of A, B, C, or CR; withdrawal percent is the percent of enrolled
units withdrawn (‘W) with pendty; drop percent is the percent of total units signed up for but dropped
without pendty. On these measures students from noncredit did smilarly to other new students.

Graph 15
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Graph 16

Credit GPA by Educational Origin

2.85 z

2.8

2757

277 267

2.64

2.65 7

GPA

2.62

267

2.55 7

257

2451

Concurrent Sequential Newin Newin All
Noncredit Noncredit Fall Summer

Educational Origin

New Students at City College, 1999
Office of Research and Planning 24 Successin the Fall




Graph 17

Per cents of Units Passed, Withdrawn and Dropped
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Graphs 18, 19 and 20 present data on student performance by the number of matriculation

sarvices they received. Graph 18 shows that students receiving no matriculation services enrolled in
fewer unitsthan others. Students receiving no services included both those students who had exempted
from such sarvices (for example Bachelor or Arts degree holders) and those students who should have
received such services but did not. Graph 19 (next page) presents GPA for these groups. Students
who received no matriculation services had a higher GPA than students who received one service or
more. These differences are satigticaly sgnificant (p < .05). Graph 20 presents the passing,
withdrawa and drop percents of students who received matriculation services. These differences
presented in graph 20 were not Satigicaly sgnificant.
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Graph 18

Total and Enrolled Fall 1998 Credit Units by Receipt of Matriculation
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Graph 19

Credit GPA by Receipt of Matriculation Services
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Tables 2 and 3 present the success of students by their noncredit program of origin. Students from
noncredit differed quite sgnificantly (Table 2). Of the larger groups, students from ESL, Business and
DSPS did amilarly. Trangtiona studies students did much lesswell. Trangtiona studies withdrawal
rates were high and their passing rates were low. Moreover, they were the only group whose average
GPA was lessthan 2.0.

Table?2

Fall 1998 Performance of Credit Students by their Noncredit Program of Origin

NONCREDIT Enrolled |GPA Passing [Withdrawal |Drop
PROGRAMS Units Percent |Percent Per cent
Business 532 2.79 65% 20% 11%
Consumer Arts and Sciend 3.71 3.26 69% 20% 6%
Child Development 5.49 3.01 70% 17% 13%
DSPS 6.85 2.82 63% 22% 14%
ESL Mixed 6.731 2.71 2% 16%l 1004
ESL 7.24 271 68% 18% 12%
Health Care Technology 11.04 3.36 82% 15% 7%
Health Sciences 4.72 2.97 64% 23% 10%
Older Adults 3.46 2.93 YA 15%l 11%
Other Mixed 7.06 2.52 53% 23% 11%
Other 4.26 2.28 52% 15% 12%
Trade Skills 541 2.57 57% 24% 6%
Trandgtional Studies 7.28 1.98 44% 26% 12%
All 6.39 2.67 63% 20% 11%
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Table 3 presents GPA and passing percent for noncredit programsin four credit schools. These credit
schools were chosen because they were heavily enough enrolled to offer valid comparisons of
performance among noncredit groups. Performance measures are only presented where the number of
sudents are at least 10. Once again, Trangtiona Studies students did the least well across academic

schools. ESL students did as well as other noncredit students in credit schools outside of ESL.

Table3

GPA in Four Academic Areas by Noncredit Program of Origin
(For Programsby Areasof 10 or more students. Shaded areasindicate
fewer than 10 students.)

GPA Passing Percent
NONCREDIT Liberal |Business |Behavioral [Math Liberal [Business |Behavioral |[Math
PROGRAM OF Arts and Social |and Arts and Social |and
ORIGIN Sciences | Science Sciences | Science
Other Mixed 2.43 3.0 1.98 2.18 38% 64% 40% 43%
ESL Mixed 2.58 2.83 2.97] 2.89 63% 69% 71% 70%
Biisiness 3.09 26 2.77 2.7 609% 60% 74% 65%
EQ 2.98 2.53 26 28 7009 67% 65% 66%
DSPS 272 2.38 29 2.59 61% 499 65% 62%
Trandtional Studies 2.08 1.844 1.63] 1.9 39% 42% 37% 39%
Health Sciences 2.96 53% 51%
[Older Adulis 2.83 DA%
Trade Skills 2.84 2.78 62% 67% 62%
Other 2.00 43% 52%
Child Development 3.19 3.2 43% 79% 83%
All 272 25 251 26 B4% 59 60% 60%
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Table 4 presents performance by students' combined placement in English and mathematics. Four
categories were defined. If students received abasic skills placement on both the English and
mathematics tests they were categorized as ‘Basic SkillsOnly’. If they received one basic skills and
one higher level placement they were categorized as ‘' One Basic Skills'. If they received placements
higher than basic kills but no transfer level placements they were categorized as‘ Two non-Basic
Sills. Findly if they received one or two transfer level placements and no basic skills placement they
were categorized as‘One or Two Transfer’. Given these definitions, sudents both enrolled in more

units and did better the higher their

Table4

Performance by Level of Placement in English and Mathematics

Enrolled |GPA Passing |Withdrawal
Placement Status Units Percent |Percent
Basic Skills Only 8.54 1.98 47% 24%
One Basic Skills 9.19 2.22 56% 20%
Two non-Basic Skills 9.58 2.5 64% 18%
One or Two Transfer 11.42 207 8% 8%

placement. Differencesin al measures were substantial. Percentage of classes passed increased from
47 percent a a‘Basic SkillsOnly’ placement leve to 78 percent at atransfer level. GPA showed a
smilar increase. Enrolled units aso increased as placement increased.
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Persistence to the Spring 1999 Semester

Graphs 21 through 24 and Table 5 present information on the persistence of Fall 1998 credit students
to the Spring 1999 semester. Graph 21 presents Spring re-enrollment percentages for al students, al
new students and for new students by their educationa origin. It also presents re-enrollment
percentages broken out for students who were enrolled in 9 or more unitsin the Fall.

Of al Fal students, 68 percent re-enrolled in the Spring. This percent dropped to 59 percent for new
sudents. For new students enrolled in more than eight unitsin the Fal, 83 percent re-enrolled in the
Spring. New students from noncredit re-enrolled in equivaent percentages to other new students.
Students who gtarted in the summer, however, re-enrolled in the highest percentages.

Graph 21

Re-Enrollment Percent of All Students and Students Enrolled in More Than
Eight Units
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When re-enrollment was examined by number of matriculation services received in graph 22, atruly
surprising statistic surfaced. Only 43 percent of al new students (and 46 percent of new students
enrolled in more than eight units) who recelved no matriculations services (including exempted students)
re-enrolled in the Spring. This comparesto 73 percent or more of students who received at least one
matriculation service.

Graph 22

Re-Enrollment in the Spring of All New Studentsand StudentsEnrolled in
More Than Eight Units by the Receipt of Matriculation Services
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An interesting question arises about the relationship between re-enrollment in the Spring and successin
the Fall. How exactly are success and re-enrollment related? Table 5 presents the relaionship. It
presents alook back from Spring re-enrollment/no enrollment to the prior Fall performance. Students
who re-enrolled in the Spring had taken more unitsin the Fall and had done better than students who
did not persst. The differences were quite large. For example, students failing to re-enroll had
withdrawn from 34 percent of their Fall units. This comparesto 11 percent for Sudents who continued
in the Spring. Students who continued had passed 75 percent of their units. This comparesto 41
percent for sudents who did not continue. The conclusion isimportant and has been noted in other
reports. success and persstence are related. Successful students tend to continue their college
education.

Tableb

Fall 1998 Performance of Re-enrolled and Non Re-enrolled Studentsin the Spring Semester
1999

Fall 1998 Perfor mance

Enrolled |GPA |Passing |Withdrawal |Drop
Spring 1999 Units Per cent |Per cent Per cent
Re-Enrollment 9.46] 2.81 75% 11% 11%]
No Enrollment 5.68] 2.23 41% 34% 10%

An additional important question addresses the relationship between the three variables of persastence,
success and matriculation services. Graph 23 presents the predicted relationship (from logistic andlyss
of the data) between these three. The graph presents the probability of re-enrollment at various levels
of Fall success. Fal successis defined as GPA plus percent of units passed. As such, this measure
runs from zero for falurein al classes, up to 3.0 for al C's(GPA of 2 + passing percent of 1), to 5.0
for dl A’s. Thetop line presents the probability of re-enrollment &t various levels of success for
students who received three matriculation services. The bottom line presents the same relationship for
students who had received no services and who had not been exempted from the testing service. The
top line sarts at .53 where the percentage of units passed plus GPA equas zero. This means that about
haf of the students who received three matriculation services but then failed dl their classes re-enrolled
inthe Spring. This same lineincreases and reaches .95 (95 percent probability of re-enrollment) for
students who had a GPA of 4, and who passed all their classes (GPA plus passing percent of 5.0).
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The top line contrasts sharply with the lower line. The lower line represents the probakiility of re-
enrolling for students who received no matriculation services. Note here that the probability of re-
enrollment sarts at .28. This means that the predicted probability of re-enrollment for non-matriculated
students who failed al their classesis 28 percent. For non-matriculated students, the probability of
leaving school exceeds that of staying (is below 50 percent) at all successlevels below 4.0. Only at
success rates above 4.0 do these non-matriculated students re-enroll in greater percentages than they
drop.

Graph 23

Predicted Probability of Re-Enrollment Given Success and the Receipt of
either Zero or Three Matriculation Services (Non-exempt studentsonly)
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Three statements can be made about this graph. Firdt, at al levels of success non-matriculated students
arelesslikey to re-enroll than matriculated sudents. Thisisinferred by the fact that the top line which
represents meatriculated students is above the lower line which represents non-meatriculated students .
Second, both linesrise. Thisindicates that the probability of re-enrollment increases as success
increases for both groups. Third, the dopes of these lines differ. Of the two lines, the line for
matriculated students is somewhat steeper through the middle ranges of success than the one for non-
matriculated sudents. Thisindicates that matriculated students are more sensitive to success (or
dternatdly falure) than amilarly successful non-matriculated students. Matriculated students are more
likely to persst astheir success increases or leave school asit declines. Non-matriculated students
persgenceislessinfluenced by their Fal success. Implications of these findings for counseling will be
discussed at the end of this report.
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Graph 24 addresses the relationship between re-enrollment and Fall placement. Basic-skills placed
sudents were less likely to re-enroll than more highly placed students. Percentages range from 72
percent for students who received two basic skills placements to 91 percent for students who received
one or two transfer level placements. Since basic-skills placed students were aso less successful in the
Fall, the question arises as to whether their lower re-enrollment is afunction of their placement or their
lack of success. That issue was investigated but the statistical analysisis not presented here. The
conclusion of that analysisis, however, that lack of re-enrollment of basic-skills placed students was
entirely explained by their lack of Fall success and not by their placement satus.

Graph 24

Re-enrollment in the Spring by Placement Level (English and Mathematics
Only)
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Table 6 presents the re-enrollment in the Spring semester for noncredit students by their noncredit
program and their receipt of matriculation services. Hereit is gpparent that in most programs, sudents
who received no services were less likely to persist to the Spring than students who received one
service or more. The number of sudents in many categoriesis small so results should be interpreted
cautioudy.

Table6

Spring Re-enrollment by Noncredit Program and Number of Matriculation Services Received

NONCREDIT PROGRAMS INo Services [One Service [Two Services|Three Services |All

Business 44% 74% 55% 81%]| 64%
Consumer Arts and Sciences 61% 100% 50%)] 62%
Child Development 39% 90% 63% 67%)| 56%
DSPS 49% 72% 64% 76%)| 64%
ESL Mixed 63% 86% 50%. 81%| 78%
ESL 51% 79% 74% 77%] _74%
Health Care Technology. 43% 40% 80% 40%] 46%
Health Sciences 58% 50% 80% 71%)]| 63%
Older Adults 63% 67% 0% 50%] 59%
Other Mixed 46% 1% 100% 59%] 61%
Other 38% 25% 50% 64%)] 44%
Trade Skills 42% 40% 75% 61%)]| 48%
Transitional Studies 40% 61% 100% 67%]| 61%
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Conclusions

Needless to say, these findings have far reaching ramifications. Obvioudy, in order for sudentsto atain
their longer term educationa godss, they must both succeed in their initid courses and perdst to
following semesters. It istherefore important to look at not only success, but dso perdgstence and the
interrel ationship between them. Ther examination may lead to the identification of Strategiesthat can
influence one or the other or both.

In a previous report’, the impact of matriculation services on success was examined. |t was found in
that report that the magor impact of matriculation services wasin anarrowing of the grade distributions
of matriculated studentsin comparison to those who had received no services. Matriculated students
had moreB’s, C'sand D’sand fewer A’s, F's, and W’s. As a consequence the receipt of
matriculation services had a dight postive effect on passing and withdrawa percents but not on GPA.
The findings on initid successin this report are quite Smilar to those from this prior report, but have not
been commented on up to thispoint. Fall 1998 students who recelved matriculation services, like Fdl
1995 students in the prior report, had a narrowing of grade distributions leading to dightly fewer
withdrawals and adightly larger percentage of units passed. However, the differences are not greet.

This report extends the investigation of matriculation services beyond initid successto persstenceto a
following semedter. 1t was found that matriculation services was quite strongly related to re-enrollment;
students who received services were much more likely to re-enroll than others. 1t gppears that success
as0 increased persstence independently of matriculation services. Moreover there was an interaction
effect between services and success. The differences in re-enrollment between matriculated and non-
matriculated students tended to be greater at higher levels of success and less at lower levels of success.
This means that matriculated students were more senditive to and more affected by their success (or
lack thereof) than non-matriculated students. 1t suggests that after being tested, oriented and counsdled,
new students should be monitored to ensure that their potentid lack of initial success does not derall
them from their educationa course.

The finding that basic-skills placed students left school as aresult of their Fal semester failure and not
dueto their initid placement suggests that if these students had more success through improved
remediation, then they would re-enrall in greater numbers. All in dl, the services that sudents receive
upon entrance to the college may have alarger impact on students' long term persistence and godl
attainment than has been previoudy bdieved. If so, these services would provide a necessary bridge for
new students to cross on the way to the achievement of their academic goals.

! The Impact of Matriculation Services on Student Progress and Success at City College of San Francisco.
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Additional Research
A number of research projects present themsalves. These are listed below.

Given the relaionship between students entering ability as seen through their placement, initia
success and persstence to the following semedter, it seems sensible to try to characterize the
differences between successful and unsuccessful students at each ability level. For basic-skills
placed students, for example, what leads some to overcome their ability difficulties and succeed
while others succumb, lose hope and drop out? Isit possible to characterize the approach of
successful students - especidly their use of educational resources - at various placement levels? If
0, it might be possible to devise interventions for students at risk of failure.

A second avenue of researchisto look at this data again but with a focus on degree-seeking
students.

A third area of research would be to track al noncredit students forward to see who isand is not
enrolling in credit classes. We might be able to identify those students who are not currently going
on to credit but probably could do so successfully. Do they face problems the indtitution can
address? Why do some students make the trangition from noncredit to credit and othersfail to
make thet trangtion?

Lad, it would be possible to set up aresearch report facility to generate comparable Satistics to the
ones presented here so that student performance in future semesters can be compared to current
performance. Thiswould provide alongitudind measure of inditutiona effectiveness that may well
vay over time.
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