STANDARD 2.A.1.c







              
The institution identifies student learning outcomes for courses, programs, certificates and degrees; assesses student achievement of those outcomes; and uses assessment results to make improvements.

a.
What student learning outcomes has the institution identified for its courses, its programs, its certificates, its degrees?

b.
How and by whom are student learning outcomes and strategies for attaining them created? How and by whom are student learning outcomes and program outcomes assessed? How are the results used for improvement?

c.
Are student learning outcomes verifiably at the collegiate level? What assessments are in place for measuring these outcomes? How effectively are the assessments working? 

d.
What dialogues have occurred about using assessment results to guide improvements to courses, programs, etc.? What improvements have resulted? 

City College of San Francisco offers 130 certificate programs, 34 awards of achievement and 11 majors (College Catalog, 2004-05). The certificate programs and awards of achievement cover a variety of vocational areas of study and prepare students for the local labor market. During the last two years, several departments have decided to replace their existing award of achievement with a major. In most cases the coursework has remained unchanged with the conversion from an award of achievement to major. The shift to majors represents a culmination of efforts which began with the Enhanced Self Study (ESS) recommendation that majors become a part of the college’s curricular offerings (Enhanced Self Study Recommendations Synopsis, 2002). 

The rationale for this recommendation included several elements. The sub-committee recommendation referenced the need to provide students a level of curricular depth and breadth within a specific discipline at the two-year degree level, the desire to better prepare those students who transfer to a four-year institution for upper division coursework in a specific field of study and the hope that those students completing a major would develop a greater sense of self-confidence and intellectual maturity as transfer students (College Level Learning Group, Priority 8). As of Fall 2004, 11 majors have been developed. The intended learning outcomes for each of these new majors are found in the college catalog and are stated in the introduction preceding the coursework constituting each major. 

Similarly, each award of achievement and certificate presented in the college catalog includes an introductory statement which presents the learning outcomes for the program. Generally, these learning outcomes reference employment opportunities and skill sets associated with the field of study. For those programs in the allied health field and other programs where exams for licensure are taken upon completion of the coursework, the ability to sit for the stated exam is presented as a learning outcome for the program. Recently, there has been an effort to more clearly delineate learning outcomes at the program level. This effort includes revision of the style page for the catalog with the inclusion of a new header “Learning Outcomes.” Department chairs have been asked to include a learning outcomes statement for their program(s) which will appear in the 2005-06 college catalog. During the Fall 2004 semester, approximately 20 departments had submitted a learning outcomes statement for their program (Memo to Department Chairs, September 2, 2004). 

At the course level, learning outcomes have been the subject of much discussion. The College Curriculum Committee has twice included learning outcomes as a topic of discussion during Fall 2004. Additionally, a work group, derived from the committee, met twice during the same semester to address course-based learning outcomes and how to incorporate this idea into the course outline template.

During the November 3, 2004 meeting, the College Curriculum Committee made the decision not to revise the existing method faculty employ when developing course objectives as the current method parallels the method found in the literature regarding the development of learning outcome statements. Rather, the committee decided to adopt a revised course outline template which included the revised header, “Major Learning Outcomes.” This header replaces the longstanding header, “Course Objectives.” (Curriculum Committee Meeting Minutes, November 3, 2004,The Learning Management Corporation, http://www.thelearningmanger.com, http://www.locn.org.uk/office/accreditation/writeunits.htm, Writing Learning Outcomes for the Core Curriculum, http://www.ncgia.ucsb).  

The development of curricula is a faculty initiated process. Frequently, those faculty developing new curricula are responding to the needs of their students. The work to develop new curricula may either be an individual or collective activity. Learning outcomes are developed and embedded in the course outlines. Strategies for attaining learning outcomes are also embedded in the course outline under the Instructional Methodology section. Faculty involved in the development of course outlines are asked by the Office of Instruction to engage in a technical review process prior to submitting the materials to the College Curriculum Committee. While there are many goals associated with technical review, one of the primary goals is to ensure that the learning outcomes, course content, and instructional methodology reinforce and support one another. This ensures that learning outcomes align with specific course content, and that these elements align with specific instructional methodology (i.e. assignments and methods of evaluation). The evaluation of the relationship between these elements of the course outline occurs at the department level through review by the department chair, at the school level with review by the school dean, and finally with the College Curriculum Committee. 

Further evaluation of student learning outcomes and their relationship to course content and instructional methodology at the course level occurs within departments once a course has been offered. When necessary, a department will revise the course outline and submit the revised outline to the College Curriculum Committee for review and approval. This type of committee action represents a significant portion of the committee’s work. For example, during the 2003-04 academic year, the committee reviewed and approved revisions to 67 course outlines. At the program level, revisions also occur based on an assessment of the program’s effectiveness in relation to its learning outcomes. These revisions range from minor changes to significant changes regarding the program’s coursework. Again, it is the faculty who initiate these revisions and it is the College Curriculum Committee that reviews and approves these changes. During the 2003-04 academic year, 24 instructional programs were revised (Actions of the College Curriculum Committee, Spring 2004 and Fall 2003).  

Title 5, Section 55002 is the governing law regarding whether coursework offered by the college is at the collegiate level. The College Curriculum Committee, in conjunction with the Office of Instruction, has developed a number of forms to be used by faculty who wish to submit courses and programs to the committee. For faculty who develop new credit degree applicable coursework, specific language contained in Title 5, Section 55002 is stated in the submission form. This language requires that instructional materials reflect college level rigor. Further, this language requires that learning skills and vocabulary needed by the student to participate in the course also reflect college level rigor and that the course require the student to think critically. Course outlines, inclusive of learning outcomes, are developed by faculty and reviewed by the College Curriculum Committee with an understanding of the ramifications of this language and its impact on the course outline
With specific reference to learning outcomes, the Curriculum Committee Handbook provides much detail regarding the development of learning outcomes. For example, Bloom’s Taxonomy, which includes a list of acceptable verbs for the development of student learning outcomes, is presented along with several examples of learning outcome statements that reflect collegiate level work (Curriculum Committee Handbook, p. 38-41). 

It should be noted that those departments with external regulatory oversight have and continue to discuss assessment results and the impact of those results at the course and program level. The college’s distance education program, inclusive of both online and telecourse instruction has maintained the practice of surveying students enrolled in these courses in order to improve delivery. The review of these data frequently leads to discussions between those administering the distance education program and participating faculty regarding the format and delivery of these courses. 
Another example of institutional level discussion regarding the use of assessment results to improve courses offered includes the recent effort to revise the English Graduation Requirement. This effort began with a recommendation from the visiting team during the 2000 accreditation process and was reaffirmed by the college’s Enhanced Self Study. Beginning during Fall 2003, the English and English as a Second Language Departments began a discussion regarding how to align the English Graduation Requirement with applicable Title 5 language and continue to serve the college’s diverse student population. As of Fall 2004, new coursework has been created and existing coursework has been revised in order to achieve these goals. 
Finally, while difficult to establish based on evidence, informal discussions occur within many departments occur regarding the relationship between courses, programs and student achievement. From these discussions, courses and programs are revised and new curriculum is developed. 
Rating
Satisfactory. 

Commendations and Recommendations
The college has shown a good faith effort to begin the process of assessing current practices regarding learning outcomes at the course and program level and revise existing practices where appropriate and create new practices where needed. Much of this assessment has occurred through informal and formal discussions within the institution. The College Curriculum Committee and the Academic Senate have been actively engaged in these discussions and are to be commended. While a sustained institutional commitment to learning outcomes has yet to occur it is anticipated that over the next few years this concept will be embraced by the college. To that end, it is recommended that the college leadership support student learning outcomes and foster activities that support this concept and promote dialogue.  

Lastly, those departments which chose not to include a program-based learning outcome statement in the 2005-06 college catalog should be encouraged to do so. These statements clarify the intent of the program from an instructional perspective and enable students to make informed choices regarding their educational goals

References

College Catalog, 2004-05
Enhanced Self Study Recommendations Synopsis, 2002

College Level Learning Group, Priority 8

Memo to Department Chairs, September 2, 2004

Curriculum Committee Meeting Minutes, November 3, 2004
The Learning Management Corporation, http://www.thelearningmanger.com, accessed August, 2004. 

http://www.locn.org.uk/office/accreditation/writeunits.htm, accessed August, 2004. 

Writing Learning Outcomes for the Core Curriculum, http://www.ncgia.ucsb, accessed, August, 2004.  

Actions of the College Curriculum Committee, Spring 2004 and Fall 2003

Curriculum Committee Handbook

November 22, 2004/bee

