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Increasing numbers of students who try to
move beyond basic skills English courses
lack strong enough reading skills and
revision strategies to reach transfer-level
classes. As a response to this trend, English
92 brings a much needed focus to analytical
reading, the synthesis of multiple readings,
the connection between reading and writing,
and the development of revision skills. The
third course in the English Department
sequence, English 92 fulfills the prerequisite
for English 93' and is designed to prepare
students for higher level English courses and
courses across the curriculum.
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Ill. CATALOG DESCRIPTION
English 92 expands on the basic reading and writing skills practiced in English 90 or 91.
Emphasis is on reading and rereading multiple texts, the connections between reading
and writing essays, and the development of essay writing and revision skills.

IV. MAJOR LEARNING OUTCOMES
Upon completion of this course a student will be able to:

A. Reading and rereading
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1. Demonstrate comprehension of short (1-3 pages) and medium length (4-7
pages) essays and articles, as well as a book-length work at the pre-collegiate
level.

2. Identify main claims, reasons, and supporting details in readings.
3. Score at a reading level 8 or higher on the Reading Plus Reading Placement

Appraisal (RPA) or a S3 or higher on the advanced version of the Degrees of
Reading Power (DRP) test.

4. Demonstrate the ability to annotate in a variety of ways that support
comprehension and build college-level reading skills.

S. Demonstrate reading comprehension by writing paragraph-to-page-length
academic summaries of articles and books.

6. Demonstrate reading comprehension by synthesizing ideas from 2-3 different
textual sources on a given subject.

7. Demonstrate the ability to draw accurate inferences from texts.
8. Demonstrate critical self-awareness during the reading process by discussing

or writing about their own thought processes.
9. Develop and answer questions throughout the reading process to enhance

inquiry.
10. Acquire targeted high frequency academic vocabulary.

B. Drafting and revising
1. Draft essays deriving from inquiry into issues.
2. Write convincing paragraphs using evidence and explanation.
3. Quote and paraphrase material appropriately from 2-3 sources on a given

subject.
4. Revise previously written essays substantively based on further inquiry and

incorporate new information.
S. Combine sentences effectively using coordination, subordination, and

transitional words and phrases, both independently and as part of the revision
process.

6. Demonstrate ability to recognize sentence boundaries and revise basic
grammatical errors: fragments, run-ons, subject-verb agreement, verb tense,
and possessive and plural forms.

V.CONTENTS
A. Reading and rereading

1. Pre-reading strategies
a. Purpose
b. Prior knowledge
c. Preview and predict
d. Questions based on preview

2. During (active) reading strategies
a. Main ideas and supporting details
b. Arguments and counterarguments
c. Paraphrase
d. Connections to self
e. Connections to other texts
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r f. Questions related to the text
g. The process ofanswering pre-reading questions
h. Inferences
1. Predictions of what will come next in the text
J. Connections between different texts and the text and reader
k. Characteristics of fact and opinion
l. Persuasion, exposition, and analysis
m. Context of the text
n. "Fix up strategies ll for comprehension (such as rereading and using

context clues)
o. The process of increasing reading speed and fluency (for example through

Reading Plus)
p. High frequency academic vocabulary
q. The process ofannotation to enact above skills

3. Post-reading strategies
a. The process of rereading/reviewing and clarifying notes, marks, and the

text
b. The process of reviewing new vocabulary
c. Paraphrase and summary
d. The process of answering their own reading questions
e. Organizational tools, such as outlines and maps
f. Personal response
g. Different types of text-based questions

1. Right There (details questions)
2. Pulling It Together (summary questions)
3. Text and Me (synthesizing text and own reasoning)
4. On My Own (own reasoning beyond the text)

h. Contexts and textual references
1. Connections between texts
j. The process of self-assessment of their own reading process

B. Drafting and revising
1. The process ofbuilding essays through inquiry into issues analyzed in

previously assigned reading
a. Reading as a writing source
b. The process of multiple sources on a theme or issue
c. The process ofusing text to develop own ideas

2. Pre-drafting activities in various venues (electronic, paper, oral, group)
a. Schema activation
b. The process ofassessing the writing task in relation to previously assigned

reading tasks
c. The process of brainstorming activities that investigate the topic

1. Graphic organizers
2. Freewrites
3. Lists
4. Clusters
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d. The process of formulating a clear stance and working thesis or main
claim

e. Organization strategies
1. Charts
2. Maps
3. Outlines
4. Inspiration diagrams

3. Paragraphs
a. Introductions

1. A critical space for background information or explanation of problem
2. Placement of thesis statement
3. A way to ground an argument on demonstrated knowledge of reading

b. Bodies
I. Purposeful organization of all paragraphs in body
2. Clear topic sentences that connect back to the thesis
3. Paragraph focus

a. Coherence
b. Cohesion
c. Topic sentences that guide the paragraph
d. Audience/reader awareness

4. Development of ideas within paragraphs
a. Quotation and paraphrase of textual (and other) sources to support

the point
b. PIE (Point, Information, Explanation)
c. Author tags/signal phrases and in-text citations to identify

borrowed material
d. Elaboration on information in support of the point

5. Use of transition expressions
c. Conclusion strategies

1. Addressing remaining considerations readers may have
2. Bringing the paper full circle
3. Returning to broader context
4. Recapping main points without redundancy
5. Leaving reader with something to think about

4. Feedback
a. Teachers and tutors: seeking help from experts
b. Peers: offering and accepting critique in a group
c. Self: strategies for self-evaluation

5. Revision: incorporating feedback on global issues (Higher Order Concerns)
a. Content
b. Structure
c. Development
d. Clarity of ideas

6. Editing: incorporating feedback on sentence and word choice levels (Middle
Order Concerns)
a. Sentence combining
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b. Sentence clarity
c. Diction and word choice

7. Proofreading: incorporating feedback on local issues (Lower Order Concerns)
a. General sentence boundary, grammar, and usage

1. Fragments
2. Run-ons
3. Subject-verb agreement
4. Verb tense
5. Possessive and plural forms

b. Commonly confused and misspelled words
c. Typos
d. Basic citation and documentation format (Modern Language Association)
e. Manuscript format (Modem Language Association)

8. The importance of self-assessment, independence, and intentionality in the
entire writing process

VI. INSTRUCTIONAL METHODOLOGY
A. Assignments

1. Reading assignments
a. Out-of-class assignments

1. Pre-reading, reading, and post-reading strategies are employed with
assigned texts, primarily non-fiction works grouped around a focused,
layered examination of issues (e.g., educational politics, military
recruitment, gang injunctions, and industrialized farming).
a. Each unit requires the close reading of multiple, foundational, non

fiction texts, driven by an inquiry into issues, and totaling
approximately 15 pages, including texts ofvarying lengths.

b. One or more full-length texts
1. One full-length text in conjunction with the class and relating

to one of the writing assignment units
2. Another full length text may be approached in any of the

following ways: read in conjunction with the class, read
independently as part of a Read-For-Fun assignment structured
in ways that ensure accountability, read with others in a
reading group

c. No more than one-sixth of the term may be devoted to fiction.
Works of literature will be relevant to and connected with the
overarching concepts and objectives of the class.

2. Written work relating to readings (as modeled by instructor in class)
a. Annotations
b. 1-2 paragraph summaries
c. Reading responses such as

1. Reflecting on readings
2. Taking a position
3. Clarifying arguments and counterarguments
4. Generating and exploring different types of questions
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5. Drawing inferences
d. Syntheses ofeach reading unit's texts
e. Vocabulary assignments such as

1. Word lists or journals
2. Analyses ofwords in context
3. Inspiration vocabulary maps

b. In-class assignments
1. Small group and class discussion of assigned readings and reading

activities, taking into consideration
a. Text content
b. Reading process
c. Reading skills
d. Text context
e. Connections to other texts
f. Opinions
g. Affect

2. Practice with reading strategies (see VI.A.l.a.2.) which will occur in
groups and individually

2. Writing assignments: all writing assignments will be driven by inquiry into
issues explored in the readings assigned
a. Individual essays: one individual essay will be assigned at the end of each

of two units. The units will be driven by the readings, not shaped around
the writing of the essays. Each essay will incorporate material and ideas
from the assigned texts. Each essay will be assigned only after substantial
reading work on the texts has been completed. The essays are to be
approached as a means to show what the student has learned in their
inquiry into the readings, not as the driving force causing them to read.
Both in-class and out of class writing will require significant amounts of
reading, then brainstorming, planning, drafting, revising, editing, and
proofreading.

b. Revised essay: one or more essays created in the two units will be revised
substantively, incorporating new texts and ideas. Both in-class and out-of
class assignments will include additional reading, then brainstorming,
planning, drafting, revising, editing, and proofreading.

c. Written work to improve writing skills. Both in-class and out-of-class
assignments will include
I. Short writing assignments and exercises to increase effectiveness of

written expression
2. Sentence pattern exercises to increase grammar and sentence

combining skill
d. Portfolio (optional): at the end of the semester, submit a representative

collection of work produced in and out of class comprised of
1. A cover letter demonstrating such things as reflection and self

evaluation of their reading/writing process and reading-writing
connectedness in general
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2. A substantial selection of reading assignments completed throughout
the semester that show evidence of effective reading strategy use (in
particular annotation and summary)

3. One significantly revised essay (see VI.A.2.b. above)
3. Practice assessments and diagnostics given in and out-of-class that will be

based on such skills as
a. Reading skill, using assessments such as the advanced version of the

Degrees ofReading Power (DRP) test to evaluate reading levels upon
course entry and exit and short-answer exams to evaluate reading
comprehension and analytical skills.

b. Writing skill, using various assessments developed, validated, and
required by the English Department in addition to the assignments
mentioned above to assess a student's academic writing skills, including
summary-writing proficiency, also designed to measure reading
comprehension.

4. Lab work
a. Activities that complement lessons in the class that week or address

specific needs of the students, giving consideration to the availability of
the resources such as Jamestown Reading Comprehension booklets for
development of specific reading skills or targeted Exercise Central
activities to improve specific grammar issues

b. A variety oflab resources to bring more meaning to their class tasks and
strengthen their skills as reflective learners such as the individual online
exploration of issues discussed in the class readings to further students'
understanding

c. Activities such as
1. Reading Plus (8 hours and 25 Guided Reading Lessons recommended)
2. Reading tutoring
3. Reading groups
4. Reading Lab activities (e.g., workbook exercises on main ideas or

inferences)
5. Writing tutoring
6. Technology-based learning with reading and writing software and

Web resources in the English Department's computerized classroom
lab, Cyberia, the Reading Lab, and other campus labs.

7. Upon instructor and English Curriculum Committee approval, specific
reading and writing Web-based activities may be completed off
campus, provided documentation is possible.

B. Evaluation
1. Reading response work to demonstrate the student's ability to sustain focus

while reading closely and critically, such as an annotation demonstrating that
the student is employing both accurate summary as well as a variety of
thoughtful response annotations

2. In-class writing to demonstrate the student's ability to respond to a text or
several texts, building upon that reading to put forth his or her own academic
essay, such as a summary of a text that shows the student's ability to
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accurately comprehend a text, select main ideas and major support, and
clearly express them in their own words

3. Out-of-class writing to demonstrate the student's reading, writing, and critical
thinking ability, such as an essay that effectively presents and sustains a
position and synthesizes ideas and information from multiple texts

4. Portfolio (optional) to demonstrate such things as rereading skills, essay
revision skills (sentence-level, paragraph-level, essay-level), and self
evaluation

5. Midterm and final exam such as in-class reading comprehension tests,
demonstrations ofannotations, or in-class summary to demonstrate reading
ability (demonstration ofpre-, during-, and post-reading strategies,
understanding of main idea and supporting points) and writing ability (ability
to clearly express ideas found in a reading)

C. Textbooks and other Instructional Materials
1. Course packs comprised ofarticles and other instructional material.
2. hooks, bell. Where We Stand: Class Matters. New York: Routledge, 2000
3. Kohn, Alfie. What Does It Mean to Be Well Educated? Boston: Beacon,

2004
4. Pula, Judith J., et al. eds. Controversy: Issuesfor Reading and Writing. New

Jersey: Pearson, 2005
5. Rodriguez, Luis J. Always Running. New York: Touchstone, 1993
6. Altman, Pam, and Doreen Deicke, ed. Fog City Fundamentals. Fourth

Edition. San Francisco: Burgess International Group, 1998
7. Computer resources such as Reading Plus. Computer software. Taylor

Associates, 2010
8. Computer resources such as Inspiration. Computer software. Inspiration

Software, Inc., 2010

VII. TITLE 5 CLASSIFICATION
CREDIT/DEGREE APPLICABLE (meets all standards of Title 5. Section 55002(a)).
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